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CHAPTER I 
THE PROBLEM 
Statement of the problem.-- The problem is to develop 
a set of criteria to evaluate the teaching of oral language 
of an elementary school. The criteria consist of specific 
statements indicating desirable conditions and procedures 
in the teaching of oral language. Such statements and 
checklist items should furnish a means for teachers to 
examine and evaluate the effectiveness of their program. 
Justification of the problem.-- The extensive use of 
1 
the Evaluative Criteria developed by the Cooperative Study 
of Secondary-School Standards indicates that there is a 
definite need for similar criteria at the elementary school 
level. The use of such criteria involves an inclusive 
survey of the present status of the teaching in the oral 
language area. Improvement can only be effected after a 
critical examination of present practices has been made. 
The committee in charge of the Cooperative Study of 
2 
Secondary-School Standards recommended after extensive 
1. Cooperative Study of Secondary-School Standards, 
"Evaluative Criteria", Washington, D. C., 1950 Edition, 
p. iii. 
2. Cooperative Study of Secondary-School Standards, 
I bid., p. 1. 
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study and analysis of the activities carried out in the 
period 1933-1939, that a secondary school is best evaluated 
by making a self-evaluation using the Evaluative Criteria 
and having this self-evaluation checked by a visiting 
committee composed of experienced and well-prepared pro-
fessional workers in the field of education. Self-evalua-
tion is equally important in the elementary work. 
2 
CHAPTER II 
REVIEW OF RESEARCH 
Research related to content of instruction.-- A con-
sideration of the content of instruction in oral language 
requires the understanding of the complexity of the needs 
of children in this area. A child must be able to express 
his ideas and desires, he must live with others who use 
language, he must appreciate their worth, and in turn be 
appreciated. Communication and expression are fundamental 
life needs. 
./ ( 
Worcester, Massachusettsi teachers declare.Jn ~~eir 
language arts course of study : "The ability to ~peak -~ 
/ ·.. __...-;:::.! 
effectively and with a large measure of correctnes \(1~- ~f 
J 
supreme importance in personal and social living." 
2 ' 
McBroom puts much emphasis upon the broad scope of 
the oral language needs, stating: 
"Language is important not only because of the 
frequency with which it is used, but also because 
the fluency and correctness with which a person 
speaks and writes determine to a large measure the 
stamp which the public will put upon him. The extent 
1. Worcester Public Schools, Language Arts, Worcester, Mass-
achusetts, 1947, p. 16. 
2. Maude A. McBroom, A Modern Language Program, A Monograph 
on Language, Roe, Peterson, and Company, New York, 1942, 
p. 2. 
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of his mastery of the language skills will mark a 
person as either cultured or crude. To a large ex-
tent, his very reception into social gatherings is 
colored by the degree to which he is able to make 
himself agreeable and interesting in his speech and 
in his listening." 
The Florida State Department of Education considered 
the tremendous scope of oral language activities in its 
l 
Language Arts Bulletin, stating in part: 
dToday's youth in the role of citizen must be 
trained in speaking to convince, persuade, explain, 
and plan for the good of all. To prepare him for 
effectiveness as a worker he must be taught to 
analyze, organize, and effectively present his de-
mands for conditions which will make him a pro-
ductive worker. The common thread in personal, 
civic, and occupational competence is language 
power which helps an individual to speak and to 
listen so that human relationships will be estab-
lished for cooperative discussion and action." 
2 
The Modern Language Association writes of the need for, 
a variety of oral language activities: 
11 The most obvious need for the study of 
language comes from the importance of communication 
in human society. An even more basic need for skill 
in using language arises, · however, from the relation 
between social and intell~ctual maturity, and it de-
pends upon the ability to develop meaning, to organize 
thought, and to avoid the pitfalls of poor language." 
3 
Huggett f-eels that a clarification of the word 11 need 11 
1. Florida State Department of Education, ~eriencing the 
Language Arts, Tallahassee: State Department of Education, 
1948, No. 34, P• 89. 
2. Modern Language Association of America, 11 The English 
Language in American Education", New York, 1945, p. 10. 
3. Albert J. Huggett, and Cecil v. Millard; Growth and 
·Learning in the Elementary School, D. C. Heath Company, 
Boston, 1946, p. 152. 
4 
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is necessary: 
"The word •need' is the criterion used by most · 
modern writers to provide cues for the selection and 
sequence of content. The word •need', however, is 
vague and lacks meaning for the teacher. Perhaps it 
will be helpful to substitute •maturity' for 'need'. 
Maturity is the result of the interaction of the 
individual and his environment." 
In an environment rich with a variety of activities and 
experiences, real need for communication and language de-
velopment becomes apparent to both teacher and pupil. 
1 
Hildreth says that Min every good school today there 
are live activities going on which afford countless oppor-
tunities to speak and write." 
2 
Strickland believes that "there is no phase of the 
work of the intermediate grades that does not lend itself 
to the development of language power, the wide range of 
interests and the increased attention span making it 
possible for many types of classroom activities to be 
carried on." 
3 
Ragland feels that constant use of first-hand exper-
iences should be made to give substance to the child's use 
1. Gertrude Hildreth, Learning the Three R's, Educational 
Publishers, Inc., Philadelphia, 1947, p. 50. 
2. Ruth G. Strickland, The Language Arts, D. C. Heath and 
Company, Boston, 1951, p. 114. 
3. Fannie J. Ragland, "Children Learn to Write", Publication 
of the National Council of Teachers of English, Chicago, 
1944, p. 9. 
5 
of words, and warns that "we must avoid a verbal experience 
out of proportion to the real experiences of the child. 11 
l 
McKee also would have the core of the program the 
daily activities of the child. He would exclude certain 
formal and traditional activities such as orations, reci-
tation of poetry, and speech making from the criteria, de-
claring: 
"They should be dismissed because of their low 
relative value in the affairs of modern life, and be-
cause of their lack of contact with the child's normal 
activities. Unquestionably conversation constitutes 
the most fundamental speaking activity in modern life. 
But in general very little i~ , being done about it. 
Practically all the resea:rch collecting data relative 
to this problem has concerned itself with the more or 
less mechanical · items involved." 
2 
Strickland is concerned with the importance of exper-
iences when she writes that "even schools which carry on 
good programs of language development in the primary grades 
may, beginning at the fourth grade level,. reduce the quality 1 
and quantity of the child's language experience." 
3 
Greene feels that the sentence is of prime importance 
in the content material, stating in part that "sentences 
1. Paul McKee, Language in the Elementary School, Houghton 
Mifflin Company, Boston, 1932, p. 177. 
2. Strickland, op. cit., p. 119 
3. Harry A. Greene, and C. J. Butterfield, "Developing 
Sentence Mastery", A Monograph on Language Arts, No. 38, 
T~w, Peterson and Company, New York, 1944, p. 8. 
) 
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are the tools which we use to express our ideas. Adequate 
sentence sense and sentence mastery must be developed before 
ideas can be expressed in a skill ful and meaningful way in 
either oral or written fo~m." 
1 
On the other hand, Hatfield warns against the inclusion 
of unwarranted formal grammar lessons, and holds that the 
-
content in grammar should be determined by the purposes 
which grammar can serve. Because scientific investigations 
failed to show the effectiveness of grammar in the elimina-
tion of usage errors, there is no .reason for the appearance 
of grammar as a prominent or even a distinct feature in the 
content. 
In opposition to the authors who set forth one main 
2 
theme for content core, McKee lists several content 
suggestions: 
"1. Choosing and using words and groups of words 
that say exactly what is meant rather than words 
to which the listener can attach several meanings. 
2. Changing the vocabulary of a statement obtained 
from a printed page or interview so that the 
meaning can 1:e understood by one's audience 
without changing the meaning of the statement. 
1. Wilbur w. Hatfield, 11An Experience Curriculum 1n English", 
English Monograph, No. 4, National Council of Teachers of 
English, D. Appleton-Century Co., Inc~, New York, 1935 1 p. 7. 
2. Paul McKee, and others,"Teaching Language in the Ele-
mentary School", Forty-Third Year Book of the National 
Society for the Study of Education, Part II, Bloomington, 
Illinois, Public School Publishing Company, 1944, p. 18. 
I 
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3. Organizing words into a sentence so that the sen-
tence says exactly what is meant. 
4. Understanding what a sentence is. 
5. Keeping sentences apart, rather than running them 
together. · 
6. Identifying different types of sentences such as 
a declarative and interrogative in one's experience 
so ·that the voice and punctuation can be used to 
indicate meaning intended. · 
7. Telling enough about a topic to make one•s meaning 
clear. 
8. Organizing ideas that things told are told in the 
order in which they happened or are to be done. 
9. Using the dictionary • 
10. Using the voice in speaking loud enough for each 
listener to hear. 
11. Explaining carefully when asked courteously to do 
so, what is meant by an expression previously used. 11 
l 
Dawson also gives a clear-out list of skills to be 
placed in the content of the language program, pointing out 
that effective expression is dependent upon the technical-
ities of speech and writing, "including enunciation, pro-
nunciation, and voice control; sentence and paragraph build-
ing, letter form and outlining; the use or the dictionary, 
encyclopedia, index, and table of contents." She gives 
definite grade by grade suggestions, namely: 
1. Mildred A. Dawson, A Course of Study in Language, World 
Book Company, N. Y., 1949, p. 34. 
8 
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"Grade One--- The teacner must look upon language as a day 
long activity. In connection with reading, the first 
grade child engages in many activities that enrich his 
background of ideas and information, expand his vocabu-
lary, and compel him to communicate with others. Inci-
dental to the reading program also are conversation, dis-
cussion, dramatization, reporting, asking and answering 
questions, and following directions. Necessarily, com-
munication is oral, since there is no real command of the 
tools of writing. Once a sense of spontaneity of ex-
pression is secured, the needs for and purposes of com-
munication are established in the child's mind, and he ha 
reached a stage of readiness for specific language learn-
ings. 
Grade Two-- - The language program must still provide for 
the intake of ideas. The teacher must stimulate the 
interest of the group by providing a program that will 
challenge thinking, open up new avenues of experience, 
expand vocabulary, and provide many occasions for com-
munication. The wealth of the intake will determine the 
effectiveness of the outgo. 
Grade Three--- Oral language should still predominate 
over the written. The group should have daily oppor-
tunities for informal interchange of ideas. Oral com-
munication should concern individual or group interests 
and enterprises and should arise from a conscious need 
for expression. The first textbook may be used under 
the close guidance of the teacher. One with sentence 
structure and vocabulary careful ly controlled, and well 
within the range of third grade reading ability should 
be chosen. · 
Graae Four--- Oral expression still predominates. 
Children on this level continue to express themselves 
more freely in speech than in writing. The program of 
vocabulary development should be richer, and the use of 
the dictionary introduced. 
Grade Five--- An adequate fifth grade language program 
should stress many forms of oral expression. In fact 
the g~1er part of the language time should be devoted 
to it, even-· though opportunities for individual ex-
pression will be far from adequate, and most of the 
child's time must be spent in listening. One great 
value in club and committee work lies in the fact that 
it gives opportunity for more individuals to use oral 
9 
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expression. The child can begin to learn with profit 
a few immediately useful grammatical concepts. 
Grade Six--- All the basic learnings of the past 
grades, voice and speech work, vocabulary, and word 
usage will be used and more complicated skills in-
troduced as they are needed. The children should now 
realize that the arts and skills of language are tools 
for constant use and the efficiency with which they 
are used determines the effectiv~ness of communica-
tion. They should develop pride in acquiring the 
ability to use words correctly. They should realize 
that language is the most important tool of social 
living." 
On the other hand~ many authors are reluctant to 
-
allocate content to the c.onfinements of grade barriers. 
1 
The Gloucester Language Arts Bulletin emphasizes the 
importance of .a continuity of language effort throughout 
the grades, stating: 
''Children may begin practicing speech skills 
in grade one. They will .continue to practice the 
same skills in two and three, increasing the length 
and complexity of their materials, and developing 
in competence. Many an adult still needs practice 
in making a report or telling a story. A language 
program should be built in an over-lapping pattern." 
2 
The Supervisor's Exchange also deals with the matter 
of grade placement of units of content: 
1. Gloucester Public Schools, "The Language Artstt, Publi-
cation of the Gloucester, Massachusetts Public School 
System, 1948, p. 2. 
2. Supervisor's Exchange, 11 The Language Arts 11 , Silver 
Burdett Company, New York, 1946, p. 38. 
10 
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"Educators realize that it is impossible and edu-
cationally undesirable to set any minimum level of 
achievement in language, and require all pupils in a 
given grade to reach that goal. They recognize that 
there are differences and that these must be provided 
for. The stimulation of the child's growth in con-
sciousness of desirable standards in oral expression 
and of a sincere desire to achieve these standards, 
should be a primary concern and responsibility of each 
teacher as the child progresses." 
1 
Lee too feels that grade allocation is a very difficul 
feat, and goes a step further in saying that "expression it-
self has no subject content since it is a technique, and as 
a technique it is best developed in connection with the 
material with which it is used." The teacher must have a 
realization that effective expression is linked to all the 
activities of the child, and results in changes in class-
room practices. The entire subject of methods, then, is 
profound. 
Research related to the method of instruotion.--
2 
Strickland maintains that the schools have always accepted 
the responsibility of improving language skills, although 
methods to attain this end have changed greatly through the 
years. 
3 
Hildreth claims that the modern school must meet 
1. Doris M. Lee, and Murray J. Lee, TheChild and His 
Qurriculum, D. Appleton-Century Co., New York, 1940, p. 320. 
2. Ruth Striclcland, op. cit., p. 341. 
3. Gertrude Hildreth, op. cit., p. 48. 
=====df==· ====--'= 
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criteria in this area in two ways, namely: 
"1. By setting up a program of experiences that stimu-
late language development and furnish opportuni-
ties for speaking. 
2. Through centering the language program around the 
needs of the individual pupil, giving considera-
tion to his personality, his gifts or limitations 
in language, his practical requirements in speak-
ing and writing, his needs for creative outlets 
through language, and for direct training skills." 
Teaching language in a unified school program brings 
1 
about social cooperation in the group. Hildreth goes on 
to develop the idea that the unified program contributes to 
balanced experience in language. The purposeful, first-
hand learning activities give children practice in all 
phases of usage. Formal programs may be weak here because 
of wrong emphasis or important omissions. 
Teachers in a formal program also may have difficulty 
2 
in properly motivating the work. Hanlon believes that 
the teacning of language is very poorly motivated today, and 
he places the responsibility upon the teacher. 
:3 
Garrison also says that the teacher is probably the 
biggest motivating factor in determining whether children 
become interested in language work or not. He feels that 
1. Gertrude Hildreth, op. cit., p. 49. 
2. Lawrence Hanlon, A Survey of Fifth and Sixth Grade 
Language Errors, Unpublished Master's Thesis, Boston Uni-
versity School of Education, 1950, p. 15. 
3. Kenneth Garrison, and s. C. Garrison, The Psychology of 
~lementary School Subjects, Johnson Publishing Company, New 
York, 1929, p. 20?. 
12 
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"a live teacher who knows children, who knows how to discove 
their interests, who is sympathetic toward their point of 
view, and by her enthusiasm can create an atmosphere of en-
thusiasm should have no trouble in leading pupils to a 
desire for superior accomplishments in language.' 
Once the desired atmosphere has been created the 
question of the sufficiency of incidental learning to insure 
1 
good habits of usage arises. McKee cites the following 
reasons for believing that incidental teaching is unde-
sirable in language teaching: 
111. Partial language learning results because not all 
the language situations in which the child needs 
practice will arise incidentally in the program. 
2. Many of the incidental opportunities are highly 
artificial. 
3. The child will lack the mechanics of' expression 
if' he does not have direct teaching. 
4. He may get incorrect practice, e. g., in giving a 
report.'" 
Some authorities believe that the teaching of' grammar 
in formal lessons is beneficial, others believe that no 
2 
lessons, as such, should be given. Cole says that 
"children work on mechanical elements largely because their 
1. Paul McKee, OQ. cit., p. 117. 
2. Luella Cole, Psychology of the Elementary School Subjects 
Farrer and Rhinehart, New York, 1934, p. 150. 
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teachers want them to do so ••••• nor can they easily become 
excited over their progress, partly because it takes place 
so slowly, and partly because an objective measurement in 
terms they can understand is almost impossi.ble." 
1 
Pooley says that 11 the rules of usage must be taught 
to expedite communication but never to get in its way. 
Grammar should never be taught in an isolated manner but 
should be taught in applied practice." 
2 
Hatfield found that formal instruction in grammar had 
little direct effect upon the elimination of errors. 
On the other hand, some investigators look with favor 
upon the teaching of grammar as an item to be included in 
3 
the oral language criteria. Drogue concluded that: 
"Regardless of the claims and protests of indi-
vidual teachers, one unalterable fact constantly 
emerges from all the discussion about grammar, and 
that is that a knowledge and application of gram-
matical principles determine, to a very great ex-
tent, the effectiveness of one's communication with 
others and the successful transfer of thought and 
meaning. 11 
l. Robert C. Pooley, Teaching English Usage, Appleton-
Century-Crofts, Inc., New York, 1946, p. 241. 
2. Wilbur W. Hatfield, op. cit., p. 23 
3. Walter G. Drogue, A Study of Errors in Grammar in Prose 
Gomposl tion, Unpublished Matter's Thesis, Boston Un1vers1 ty 
School of Education, 1948, p. 3. 
14 
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1 
Wheat asserts that the study of grammar should be de-
ferred to the later elementary school years, but that the 
teaching of grammatical principles should not be overlooked 
in the criteria. 
2 
In his thesis, Hanlon makes some definite suggestions 
concerning the place of grammar: 
"1. Grammar should be taught, but never in an isolated 
manner. 
2. Plenty of applied, meaningful drill should accom-
pany the teaching of grammar. 
3. For motivation's sake, pupils should only work on 
their own errors. 11 
3 
Coyner also offers valuable items for evaluative 
criteria in the teaching of oral language: 
111. Provision is made for the child 1 s need to feel 
secure and accepted in order for him to parti-
cipate , in free discourse. 
2. Experiences in the environment are broad enough 
to stimulate the child to acquire social respect 
and to use approptate oral and written expression. 
3. Experiences are pointed enough to enable the child 
to grow in sensitivity to the effects which lan-
guage expression produces in other persons. 
1. Harry G. Wheat, The Psychology of the Elementary School, 
Silver, Burdett and Co., Boston, 1931, p. 5. 
2. Lawrence J. Hanlon, op. cit., p. 17. 
3. Irean N. Coyner, 11 Criteria for Evaluating Programs of 
Oral and Written Language", Elementary English, 27:323, 
May, 1946. 
!=========~=================================---~~~---
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4. Functional experiences are provided which enable 
him to come to an audience in accord with his 
development. 
5. There are opportunities for him to use language 
to release his emotions, helping him to derive 
therapeutic value in talking about his feelings. 
6. All areas of activity, in school and out, are con-
sidered material for oral expression." 
1 
In contrast, Wrightstone says that there are only two 
main points to be considered in evaluating the method of 
instruction in oral language. These he established and 
illustrated by graded examples of children's expression, 
reporting. 
111. The methods of instruction must emphasize the 
originality of ideas and themes. 
2. There must be facility of expression, ease, 
finish, and richness with subordination of minor 
ideas as opposed to halting or awkward expression." 
2 
The Worcester Public School Language Arts Sulletin 
sets forth definite checklist items dealing with methods: 
"1. Language development should be through a functional 
approach. 
2. A. given mechanical aspect of language should be 
introduced, taught, and practiced in connection 
with a given .language experience, rather than in 
isolation. 
1. J. Wayne Wrightstone, 11 Newer Appraisal Techniques in 
Language", Elementary English Review, 18.:244, November, 
1941. 
2. Worcester Public Schools, op. cit., p. 5. 
16 
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3·. Mere repetition without motive or attention will 
not produce results. 
4. Ear training and actual usage, rather than exces-
sive practice in underlining, crossing out, or 
filling in blanks in isolated sentence or practice 
sheets. 
5. Instruction in language must recognize and empha-
size audience values. 
6. Requiring a pupil to express himself in language 
when he has had no significant experience, no 
emotion, no thought that he himself thinks worthy 
of expression, is avoided. 
?. The belief is held that habits of correct usage 
are more effective than rules for usage. 
8. Drill in correct forms ·and techniques is con-
ditioned by children's needs and ought never to 
be an end in itself. 
9. Practice exercises must be tied closely to the 
language activities, and so arranged that their 
importance is evident." 
l 
Smith also offers some items bearing on classroom 
practices: 
111. Individual needs and interests are taken into 
account. 
2. Language skills themselves are considered important 
and analyzed and taught in situations in which 
they are to be used. 
3. The language situation used is the socially useful 
activity, such as conversation, reporting, and 
planning. 
4. Those socially useful activities are organized 
around the real situations in which they occur." 
1. Dora Smith, 11 Evaluating Instruction in English", Eighth 
Research Bulletin, Rational Conference on Research in 
English, Scott, Foresman, and Company, Chicago, 1941, p. 3. 
1? 
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In the instructional picture the importance of the 
teacher must not be overlooked. The Language Arts Bulletin 
1 
of Newton, Massachusetts says: 
"The teacher takes every opportunity for talking 
informally with a child. The teacher's sociability 
and her techniques of correct speech are reproduced 
unconsciously by pupils. Therefore she is careful in 
her own speech habits, she interests the child in 
speech activities which are related to his development 
as an individual. She does not allow the ideal of 
perfection of style, for its own sake, to obscure the 
values of spontaneity, freedom, and naturalness in 
the conversation of the children." 
,i In this consideration of methods of instruction the 
:I 
I' writer does not wish to omit the matter of evaluation of the 
j oral language work. However, it is not the purpose of this 
!I study to weigh the mer1 ts of any tests, formal, nor informal 
I 
II 
I 
II 
.I 
' 
There are few commercial tests available. Ideally, the 
evaluation of instruction in usage is to be found in the 
improved speech of the class. This kind of evaluation, whil 
gratifying to the teacher who can perceive the gradual dis-
appearance of major faults and an increase in the use of 
desirable patterns, is too slow, and too subjective as a 
measure of success of the teacher or progress of the pupils. 
2 
Meeting individual needs.-- Durrell says that 
"differences among pupils are greater in language arts than 
in any other subject. Communication skills are shaped very 
1. Newton Public Schools, Communications, Newton, Massa-
chusetts, 1948, p. 2. 
2. Paul McKee, and others, op. cit., p. 98. 
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largely by home environment which differs for each indi-
vidual, with the result that wide differences appear before 
school entrance and continue throughout the school life. 
Effective instruction requires careful analysis of indi-
vidua~ needs and skilled adjustment of classroom activities 
to fit those needs." 
1 
The Supervisor's Exchange also feels that there are 
particular needs which must be considered in any list of 
criteria: 
"Making a child proficient in spoken language 
is one of the most difficult and important tasks the 
school undertakes because speaking involves the whole 
personality of each child, and language itself i .s 
very complex. Growth in its mastery is slow, since 
the school ~ast unlearn wrong patterns. Compared with 
the opportunities for spoken language outside the 
school, those of the classroom seem limited, and in 
almost unfair competition." 
2 
Also, Strickland adds that 11 each child brings to the 
primary school the language of his own experience, and that 
this results in wide differences with which the school must 
cope. 11 Some children need brief periods of individual 
guidance. However, more serious problems of speech and 
usage are deeply ingrained and may be too persistent to be 
3 
cared for during one school year. Strickland says that 
1. Supervisor's Exchange, op. cit., p. 38. 
2. Ruth G. Strickland, op. cit., p. 92. 
3. Ruth G. Strickland, Q2· cit., p. 161. 
----·-----·-- -====' 
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"work must be carried on year after year, until the child 
has made as great a gain as he is capable of making." 
Research shows that some individuals deviate greatly 
1 
11 from the usual pattern of development. Stickland sums up 
I 
•I 
these particular cases by saying: 
"The linguistically precocious child, the 
child who is a slow starter of oral language but 
who progresses once he is started, the mentally re-
tarded child, the child from a foreign background, 
the physically handicapped child with speech, hear-
ing, vision, or other physical impairment, and the 
child handicapped by poor environment and experience 
must be provided for in the language program." 
2 
Smith found a positive correlation between the socio-
economic status of parents and the linguistic progress of 
the child. She also found that association with adults 
was another significant factor in oral development. Because 
of these definite individual differences many educators feel 
that such special phases of oral language such as choral 
speaking, radio broadcasting, use of the tape recorder, and 
'- ___ .... 
oral reading are to be used in the program. 
To further strengthen the position of oral reading, 3 . 
Raubicheck advises that of all the speech arts the oral 
interpretation of literature is the one which offers the 
widest scope for developing the imagination, broadening the 
1. Ruth G. Strickland, op. cit., p. 163. 
2. Paul McKee, and others, op. c~~., p. 52. 
3. Lettitia Raubicheck, How to Teach Good Speech in the 
~lementary School, Noble and Noble, New York, 1937, p. 135. 
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horizons, and producing the greatest amount of personal 
and group pleasure. That those advantages may be attained, 
I 
literature and other material must be available for use in 
the classroom. 
Research related to eguioment and material!·-- Little 
research has been done in this area, largely because 
authors feel that equipment neceasary to the setting up 
of a challenging classroom situation is known to the class 
room teacher. It is not the purpose of the writer to 
11 recommend series of texts nor individual language books. 
Many good editions are available. Many periodicals are 
I 1 also on the market for teachers, as well as for pupil 
reading. 
1 
However, Strickland is an author of recent date who 
makes concise statements concerning a variety of equip-
ment desirable in the classroom: 
11 Bulletin boards t~~Jhich children help to ar-
range provide stimulation for thinking and con-
structive work in all the content areas of social 
studies and science. They can be used to sharpen 
the children's interest in current happenings and 
to open up new areas of interest. Book collections 
are indispensable and should contain a variety of 
subj~cts and cover a range of levels of reading 
difficulty. There are a number of good magazines 
also. Working tools such as encyclopedias, dic-
tionaries, maps, globes, and visual aids need to be 
arr~nged for free and easy use. Materials for ex-
1. Ruth G. Strickland, op. cit., p. 132. 
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pression-paint, clay, and raw materials of a number of 
kinds appropriate to the current group interests, 
tables, shelves, cases, window ledges for hobby dis-
plays, and collections stimulate individual initiative 
and provide material for spoken language." 
Movable furniture is highly desirable as an aid in fre 
group conversation. Any type of stage, and an empty room 
for committee planning and reporting are desirable. Lan-
guage growth is fostered in environmental conditions that 
1 
are suitable, but, as Strickland says: "actually suffer a 
setback in situations that dam up their potentialities and 
channel practice into lifeless and artificial learning 
situations. Sc~wed-down furniture and rigid classroom 
organization and time schedules are highly detrimental to 
good language development. 11 
2 
Equipment for listening is essential. Slattery says: 
"Listening is concerned with getting the es-
sential idea of the discussion, lecture, formal de-
bate, newscast, or any other form of oral communica-
tion. Outlining, summarizing, and discussing material 
that the child has heard will make him more conscious 
of the value of listening carefully and critically." 
3 
On the other hand, Beery feels that the advantagesof 
a provision for listening activities have been overlooked. 
She writes that 11 the teacher must keep in mind the abilities 
that are necessary for good listening, the sequential order 
1. Ruth G. Strickland, op. cit., p. 129. 
2. Claire L. Slattery, Correlation of the Language Arts WitH 
Q~her Subject Matter Areas, Unpublished Master's Thesis, 
Boston University School of Education, 1950, p. 13. 
3. Althea Beery, "Oral Language and Inter-Group Harmony", 
:1 Elementary English Review, 25:161, March, 1948. 
22 
II 
II 
\\ 
I 
in which these normally develop, and the situations in 
which growth in these habits and aptitudes may be naturally 
developed. In addition he must interpret the listening be-
havior of each child in the light of his total language de-
velopment." 
The child is frequently the listener, therefore it is 
the duty of the teacher to aid in the improvement of this 
skill. No listening activity is likely to result in any 
appreciable amount of learning unless the listener has a 
conceptual basis for understanding it, and from this arises j 
the need for thinking on the part of the listener. Edu-
cators are in agreement that thinking must permeate the 
entire language arts program. 
1 
The Massachusetts Curriculum Guide has listed perti-
nent ideas for a listening program: 
"1. There is a need for greater awareness on the part 
of all, not only to the increasing amount of 
listening today but to the tremendous impact of 
the spoken word. 
2. There is a need for careful study of the listening 
habits and abilities of children. 
3. Teachers can improve the art of listening by pro-
viding a better listening climate than now exists 
in the schools. 
4. The schools should provide direct and systematic 
instruction in listening comparable to that which 
is now provided in developmental and remedial 
reading." 
Curriculu 1. Massachusetts State Department of Education, A Quide for Intermediate Teachers, Boston, 1951, p. 2o4. 1 
j 
I 
23 
With the use of some, or all, of the equipment suggeste 
in the criteria, there are definite outcomes towards which 
teachers strive. 
1 
Research related to outcomes.-- Raubicheck lists only 
1! two major outcomes, namely: 
I 
"1. An increase of the power of understanding and en-
joyment of an ever-widening variety of prose and 
poetry. 
2. The development of the power to share this enjoyment 
with others through the medium of the spoken word." 
2 
Scott presents a list of desirable outcomes which any 
classroom teacher can analyze without difficulty: 
"1. Growth in the knowledge of the importance of having 
something to talk about: 
2. Growth in the ability to carry on a conversation en-
thusiastically. 
3. Growth in the use of a pleasing vocabulary. 
4. Growth in the ability to be a good listener. 
5. Growth in the knowledge of sources of interesting 
material. 
6. Growth in the ability to observe common courtesies 
in conversation. 
'7. Growth in the ability to change the topic of con-
versation. 
8. Growth in the ability to talk without the use of 
mannerisms. 
l. Lettitia Raubicheck, op. cit., p. 185. 
2. 'Zachary S.cott, · How to Teach English, Houghton Mifflin 
Company, Boston, 1929, p. 272. 
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9. Growth in the knowledge of when and where it is not 
appropriate to talk. 
10. Growth in the ability to make introductions. 
11. Growth in the ability to carry on a business inter-
view in the higher grades. 
12. Growth in the art of story telling at any grade 
level." 
On the other hand, consider the emphasis of the Cali-
1 
fornia Elementary School Principals' Association 
"1. The child is made to feel responsibility for making 
contributions to group problems. 
2. The child is made to discriminate between the use of 
necessary and unnecessary questions. 
3. The child should begin to see the most desirable 
steps in the undertaking. 
4. The child should be given careful guidance to aid 
him in forming the habit of expressing his 
opinions." 
2 
The National Council of Teachers of English offers 
topics around which important outcomes should be centered 
such as: "the mental and emotional stability, growing 
intellectual capacity and curiosity, increasingly effective 
use of language for daily communication, habitual and 
intelligent use of mass modes of communication, vocational 
efficiency, and social sensitivity and effective partici-
pation in group life." 
1. California Elementary School Principals' Association, 
"Guideposts for the Elementary Schools of Tomorrow", Six-
teenth Year Book of the California Elementary School Prin-
cipals, 1944, p. 93. 
2. National Council of Teachers of English, Commission of 
the English Curriculum, Communication No. 7, Chicago, Illlnms. 
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The provision of low standards for achievement may 
1 
retard development, Strickland warns. On the other hand, 
too lofty standards may discourage growth also. But, 
writes Strickland, "guidance through progressive phases .of 
refinement of speech and improvement of conversation will 
result in continuous and consistent growth according to the 
needs of the child. She enumerates the following outcomes: 
11 1. Effective use of language for communication and for 
the give and take of social experience. 
2. Successful adjustment to home, school, and com-
munity. 
3. A sense of security and adequacy which results in 
mental and emotional stability. 
4. Growing and intellectual curiosity together with 
intellectual initiative to follow through to satis-
fying ends. 
5. Effective habits of work and a sense of personal 
responsibility for achievement. 
6. Mental maturity commensurate with age and physical 
maturity. 
?. Sensitivity to the feelings, needs, and contribu-
tions of others. 
8. Understandings and techniques for effective parti-
cipation in group life. 
9. Discriminating and intell igent use of mass media of 
communication. 
10. A personal sense of value and maturing moral per-
ception. 
· 1. Ruth G. Strickland, op. cit., p. 343. 
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11. Growing appreciation and enjoyment of worthy 
personal interests. 
12. An enlarging concept of and allegiance to the 
basic values and processes of democratic living 
both for their own and immediate society and for 
the whole world." 
1 
Strickland advances the theory that "certain goals, 
standards, or objectives evolve from experience and advance 
progressively from level to level, building and strengthen-
ing the preceding outcomes." 
1. Ruth G. Strickland, op. cit., p. 344. 
-- ---==- === 
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CHAPTER III 
DEVELOPMENT OF MATERIALS 
A seminar group of teachers and adminis t rators interes 
ted in compiling evaluative criteria for the elementary 
school met with Dr. James F. Baker who was to guide the 
project. Each member then began research in one subject-
matter area. 
The writer reviewed research which had been done in the 
area of oral language in the past fifteen years. Specific 
checklist and evaluation items in oral language were allo-
1 
11 cated under the headings of content, methods, materials, 
equipment and outcomes. 
Tentative materials were then brought before the 
seminar group for criticism and suggestions, and the revi-
sion of the checklist items was made in terms of group 
thinking. Minor changes were made in reorganization of 
items, a few items were added while others were deleted. 
During this period of research certain names were 
prominent as authorities in the oral language area. A 
list containing the names of these authorities was compiled 
and a letter was mailed to each requesting his help in 
criticizing tentative materials. A copy of this letter 
be found in the Appendix of this paper. wi~L 
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A total of nineteen consultants and specialists agreed 
to serve on a jury to criticize ten~ative materials. ~e 
criteria were sent and the jurors listed suggestions, made 
criticisms, or deleted material in terms of their own ex-
perience and point of view. 
After the criticisms of the jurors were collected the 
criteria were again revised, additions made, and suggestion, 
added whenever it seemed feasible. Suggestions which seeme 
to pertain to one section of the country alone were not 
add.ed, as it is hoped that the criteria will be usable in 
all sections. 
Tne list of the jury members who served as active 
participants in suggesting revisions is as follows: 
1. Virgil A. Anderson 
Professor of Speech and Drama 
773 Frenchman's Road 
Stanford, California 
2. B. Alice Crossley, Ph. D. 
Assistant Professor of Education 
Boston University School of Education 
Boston, Massachusetts 
3. Donald Durrell, Ph. D. 
Professor of Education 
Boston University School of Education 
Boston, Massachusetts 
4. Dorothy Eckelmann 
Assistant Professor of Speech 
· Illinois State Normal University 
Normal, Illinois 
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5. Frank Freeman 
Dean of School of Education, Emeritus 
University of California 
Los Angeles 24, California 
6. Geraldine Garrison 
Consultant, Speech and Hearing Services 
Connecticut State Department of Education 
Hartford, Connecticut 
'?. Catherine Geary, Ph. D. 
Director of Elementary Education 
Cheltenham Township School 
Elkins Park 
Philadelphia, Pennsylvania 
8. Elsie Hahn, Ph. D. 
Assistant Professor of Speech 
University of California 
Los Angeles 24, California 
9. Ernest Horn 
Professor, University of Iowa 
Iowa City, Iowa 
10. Adah Miner 
Supervisor of Elementary Education 
Shoreline Public Schools 
Seattle, Washington 
11. Oliver Nelson, Ph. D. 
Department of Speech 
University of Washington 
Seattle, Washington 
12. Leversia Powers, Ph. D. 
Commonwealth of Pennsylvania 
Harrisburg, Pennsylvania 
13. Wilbert Pronovost, Ph. D. 
Assistant Professor of Speech 
Boston University 
Boston, Massachusetts 
14. Horace Rahskopf 
Department of Speech 
University of Washington 
Seattle, Washington 
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15. Letitia Raubicheck 
Director, Bureau for Speech Improvement 
110 Livingston Street 
Brooklyn, New York 
16. Carrie Rasmussen 
Teacher of Speech 
Longfellow School 
Madison, Wisconsin 
17. Karl Robinson 
Associate Professor of Speech 
Northwestern University 
Evanston, Illinois 
18. Marion Sack, Ph. D. 
Principal, Wayne Grammar School 
Wayne, Pennsylvania 
19. Ruth Strickland 
Professor, School of Education 
Indiana University 
Bloomington, Indiana 
Perhaps the most significant criticism of the jury was 
l1 made by Doctors Durrell, Hahn, Powers and Pronovost, who 
urged that Speech and Oral Language be combined because 
of the duplication of the checklist items. As a result of 
this criticism the speech and oral language criteria were 
revised and compiled in one criteria headed "Speech and 
Oral Languagell. 
Doctors Nelson, Minor, Hahn and Garrison criticized 
the second paragraph of the Statement of Guiding Prin-
ciples which read: "Throughout all speech activities, 
stress is placed upon articulation, enunciation, diction, 
pronunciation, and delivery of the spoken word." 
.-=::._= --::=::~-·-- ----===--==-
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Dr. Nelson suggested the restatement: 11 In all speech 
activities stress is placed upon the strengthening the 
thought processes and improving emotional adjustment and 
social attitudes, as well as upon improving articulation, 
pronunciation, oral vocabulary, and bodily responses as 
integral parts of the total speech process." 
Another significant criticism was made by Doctors 
il Garrison, Hahn, Nelson, Pronovost and Rasmussen. They agree 
!! that checklist i terns should be included stressing the class-
11 room teachel's speech and its conformity to acceptable Ameri-
can speech. They suggest that another checklist item should 
~,, be included which would indicate how much training in speech 
I 
li 
I' ,,
the classroom teachers have. 
Dr. Elsie Hahn suggests adding "organization of ideas" 
to speech activities of articulation, enunciation, diction, 
pronunciation, and delivery of the spoken word. 
Dr. Garrison suggests substituting 11 the emphasis" or 
"special consideration" in preference to the word "stress" 
since stress signifies pressure or overstrain, which is the 
influence not desired in a speaking situation. 
Dr. Sack felt strongly that not all classrooms need 
choral speaking activities. She also felt that there was an 
over-emphasis on techniques of speech, and she urged that an 
atmosphere of freedom be maintained, even to the_ extent of 
32 
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~ deleting the provision •tor grouping chil~r~n 1~-oral lan-
guage activities according to their particular needs and 
interests". 
The criteria were presenteq to a Boston University 
Speech Seminar group in which it was again ruled that Speech 
and Oral Language criteria shoul d be combined. Other minor 
corrections in wording were suggested by the group. 
On the other hand, several jurors returned the criteria 
with comments that the criteria met with their approval and 
need not be altered. 
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SPEECH AND ORAL LANGUAGE 
STATEMENT OF GUIDING PRINCIPLES 
Instruction in speech and oral language improves 
the personality of the child by developing his speaking 
abilities. It provides experiences and guidance in speak-
ing activities which occur in the maturing life of the 
child. Speech and oral language are basic means of com-
municating thoughts and feelings, and are fundamental tools 
for learning in all areas of instruction. 
In all speech activities stress is placed upon 
strengthening the thought processes and improving emotional 
adjustment and social attitudes, as well as upon improving 
articulation, pronunciation, oral vocabulary, and bodily re-
sponses. Attention is given to the improvement of speech 
difficulties of individual children. For pupil s with par-
ticul ar speech problems, the services of especially trained 
personnel are used to provide clinical assistance, and to 
work in close cooperation with the classroom teacher and 
with the pupils needing remedial help. 
NAME OF SCHOOL • .••••••••••.•••••••••• DATE • •••.•••••••••••• 
Checklist and evaluation ratings made by: 
. . . . . . . . . . . . . . . . . . . . . . . . . . 
. . . . . . . . . . . . . . . . . . . . . . . . . . 
• • • • • • • • • • • • • • • • • • • • • • • • • • 
(Experimental copy: not to be reproduced) 
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· When the features in this section are being checked and 
evaluated, persons applying the ratings should ask: 11 How well 
do the practices in this school meet the needs of the pupils 
and community?" The two-fold nature of the work--evaluation 
and stimulation to improvement--should be kept in mind. Care-
ful, discriminating judgment is essential if these purposes 
are to be served satisfactorily. 
The checklists consist of provisions, conditions, or 
characteristics found in good elementary schools. Although 
they are recommended provisions, a school la<2lng some of 
them may have other compensating features. Space is pro-
vided to record these features as additional items or under 
Comments. The checklist items should be marked as follows: 
v'l/ if the provision or condition iS made extensively; 
v if the provision or condition is made to some 
extent; 
X if the provision or condition is very limited; 
M if the provision or condition is missing and 
needed; and 
N if the provision or condition is not desirable or 
does not apply. 
Evaluations represent the best judgment of those making 
the evaluation after all evidence including results of ob-
servations, consideration of ratings on checklist items, and 
other data which may be available have been considered. 
Evaluations should always be made by the local staff members 
even though these evaluations may be checked later by a 
visiting committee. The evaluation ratings should be made 
by means of the scale defined below. 
5--Excellent; the provisions or conditions are ex-
tensive and functioning excellently. 
4--Very Good;* 
I 
a. the provisions or conditions are extensive 
and are functioning well, or 
b. the provisions or conditions are moderately 
extensive but are functioning excellently. 
3--Good; the provisions or conditions are moderately 
extensive and are functioning well. 
*Staff members may wish to use the symbols 
lf4a 11 or "4b", 11 2a" or 11 2b". 
1. Adapted from Eva.Luative Criteria, 1950 Edition, published 
by the Cooperative Study of Secondary-School Standards. 
2--Falr;* 
a. the provisions or conditions are moderately 
extensive but are functioning poorly, or 
b. the provisions or conditions are limited in 
extent but are functioning well. 
1-- Poor; the provisions or conditions are limited in 
extent and are functioning poorly. 
M--Missing; the provisions or conditions are missing 
and are needed; if present they would make a 
contribution to the needs of pupils. 
N--Does Not Applr; the provisions or conditions are 
missing but do not apply or are not desirable 
for the children of .this community. (Reasons 
for the use of this symbol should be explained 
in each case under Comments.) 
*Staff members may wish to use the symbols 
11 4a 11 or "4b", 11 2a 11 or 11 2b". 
3? 
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I. CONTENT 
Checklist 
() 1. Experiences in both in-school and out-of-school activi-
ties are used as the basts tor oral stories. 
() 2. Social experiences in the classroom are used to develop 
vocabulary and improve modes of expression. 
() 3. A variety of choral reading activities are provided. 
() 4. Conversation is developed as a social art. 
{) 5. Group discussions ot class problems are held. 
() 6. Dramatizations of plays and stories take place in the 
classroom. 
() ?. Dramatizations of social curtesies take place in the 
classroom. 
() a. Opportunities for story telling of imaginative tales or 
of personal experiences are provided. 
() 9. Club procedures such as organizing committees, electing 
officers, making motions, and conducting meetings are 
included in the upper levels. 
() 10. Instruction and experience in telephone conversations 
are provided. 
() 11. The asking and answering of questions occurs often. 
() 12. Opportunities for introduction of oneself, a new pupil, 
or a visitor are provided. 
() 13. Speech skills should be taught all day as they relate 
to learning activities of the classroom. 
() 14. The regular instruction of speech is provided. The 
approximate number of minutes per day is ------ or 
ranges from ----- to ----- per day. 
() 15. Emphasis is given to the underlying processes of 
gathering, organizing, and presenting ideas for speak-
ing situations. 
() 16. Listening activities encourage evaluation and analysis 
by listeners of materials presented. 
() 17. Listening activities emphasize the ability of pupils 
to express with increasing accuracy the essential 
elements of what they have heard. 
() 1-8. Remedial speech instruction is provided for speech 
39 
handicapped children by the speech . correction teacher. 
() 19. Opportunities to speak from an outline are provided. 
() 20. Opportunities to speak extemporaneously are provided. 
() 21. Appropriate and easy use of the voice is developed. 
() 22. 
() 23. 
Evaluations 
{ ) a. To that extent 
meet the needs 
() b. To what extent 
activities meet 
Comments: 
does the variet;r 
of children? 
does the content 
the group needs 
II. METHODS 
Checklist 
of speaking activities 
of the speaking 
of children? 
() 1. Activities provided motivate interest in speech and 
illustrate the desirability of good speaking skills. 
() 2. Drills for correction of grammatical errors are 
provided when the need arises. 
() 3. Attention to good speech occurs in all school activities. 
() 4. Opportunities are provided for pupils to participate 1n 
the planning and selection of oral language activities. 
() 5. Consideration is given to the emotional needs of 
children in all speaking activities and instruction. 
-~ 
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() 6. Both parents and teachers cooperate in considering 
the emotional needs of children as related to speech 
problems. 
( ) 7. The teacher's use of oral language emphasizes correct 
techniques.-
() 8. Instruction includes both teacher and pupil demon-
strati on of techniques. 
() 9. A desirable balance is maintained in instruction be-
tween individual and group speaking activities. 
() 10. Teachers recognize particular speech problems and 
refer them to proper authorities for diagnosis and 
recommendations. 
() 11. Specialized individual help is provided speech handi-
capped children. 
() 12. Regular classes or periods of instruction are held at 
least twice weekl1 for corrective or remedial speech ' 
instruction. 
() 13. Speech correctionists are responsible for specific 
instruction of not more than seventy-five pupils during 
any .one week. 
() 14. The child with a speech problem is given the oppoP-
tunity to practice his new habits in the classroom. 
() 15. A routine survey test of children's speech is made 
in certain levels each year. Indicate levels of sur-
vey testing ~ - • 
() 16. Both objective and subjective evaluations are used to 
determine if the objectives of the program are being 
achieved. 
() 17. Encouragement is given the pupil to do creative and 
independent work, e. g., telling original stories, 
sharing original poems, planning original plots for 
plays. 
() 18. Provision is made for grouping children in activities 
of speech according to their particular needs and 
interests. 
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() 19. Oral language experiences approximate as closely as 
possible those which occur outside of school, so that 
there is a carry-over from the school language to ~he 
speech patterns used elsewhere. 
{) 20. Instruction in speaking activities gives the child a 
chance to speak before an audience. 
{) 21. All children receive pure tone hearing tests to ascer-
tain their ability to hear speech. 
{) 22. Teachers exemplify in all their speaking good standards 
for their pupils. 
() 23. Teachers receive in-or-out of service training in 
speech. 
() 24. Speech correct1onists assist the classroom teacher 
with instruction in speech improvement for all children. 
() 25. 
() 26. 
Evaluations 
() a. How effectively do the methods of instruction meet the 
gro~ needs of children? 
() b. How effectively do the methods of instruction meet the 
particular needs of individual children? 
Comments: 
I II. EQUIPMENT AND MATERIALS 
Checklist 
() 1. Audio devices (e. g., record player, tape recorder) 
are available for instructional activities. 
() 2. A variety of visual aids is available (e. g., charts, 
films, film strips). 
() 3. A pure tone audiometer is available. 
42 
() 4. An auditorium or large room is available for speaking 
before groups. 
() 5. Literature dealing with techniques to be used 1n 
speech training is available. 
() 6. Teacher prepared instructional materials are available 
(e. g., charts, study guides, exercises, games). 
() 7. General reading, drama, musi~ and poetry books are 
available. 
() 8. Space facilities are provided for individualized in-
struction of pupils with special problems. Describe 
under Comments. 
() 9. Room arrangements are conducive to natural speech 
activities. 
() 10. Storage space is available 'for equipment and materials. 
() 11. Books of stories, poems, and plays at many reading 
levels are available. 
() 12. Children's periodicals are provided. 
() 13. Town or city library facilities are used to provide 
additional source material. 
() 14. Funds are available for trips which provide first-
hand material for oral reports. 
() 15. Toy telephones, or a model telephone, are available. 
() 16. Movable furniture is available for desirable audience 
grouping. 
() 17. 
( ) 18. 
Evaluations 
() a. How adequate is the varlet! of instructional equip-
ment and materials to meet the speaking needs of 
all children? 
() b. How adequate is the quality of instructional equip-
ment and materials? 
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() c. How effe.ctively are the instructional equipment and 
materials used? 
Comments: 
. IV. OUTCOMES 
(No checklist items 1,1re prepared for this division since 
they would be largely repetitions of checklist items in 
preceding divisions.) 
Evaluations 
() a. To· what extent are all pupils developing proficiency 
in fundamental listening and speech skills? 
() b. How effectively do pupils participate in group 
discussions? 
() c. To what extent are errors diagnosed and corrected? 
() d. To what extent are pupils applying principles of 
good speech in their educational and recreational 
activities? 
,- .· 
() e. To what extent is he developing appreciation for 
the oral contributions of others? 
() f. To what extent is the speech program facilitating 
pupils' adjustment to the total school program? 
() g. To what extent are individual children with 
particular speech problems being helped to over-
come their speech problems? 
() h. To what extent is the child able to tell creative 
stories? 
() i. How effectively do pupils organize and present 
talks before audiences? 
() j. How effectively do pupils communicate the meaning 
of material which is read aloud to an audience? 
44 
() k. To what extent are listening skills being improved? 
V. SPECIAL CHARACTERISTICS OF SPEECH 
1. In what respects is instruction in speaking activities 
in the school most satisfactory and commendable? 
a. 
b. 
c. 
2. Wherein lies there greatest need for improving in-
struction in speech in this school? 
a. 
b. 
c. 
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CHAPTER IV 
SUGGESTIONS FOR USING THE CRITERIA 
The Criteria for Speech and Oral Language may be used 
by several people in different capacities. The classroom 
teacher, the supervisor of language arts, a group of staff 
members, an administrator, or a staff of professional and 
non-professional members may work individually or together 
in evaluative activities. 
The classroom teacher may use the Criteria as a basis 
for self-evaluation of her own teaching techniques. In 
addition, the checklist items should suggest new practices 
and content material which have not been introduced in her 
own particular situation. 
The Supervisor of Language Arts, or an administrator, 
may use the Criteria in evaluating the quality of teaching 
in his school system. He may not only consider the teaching 
in terms of checklist items, but add other items and pro-
cedures which he finds effective in his system. 
The Criteria are valuable as an in-service tool to be 
used as a basis for discussion and curriculum planning 
by staff members. The entire staff may participate in 
evaluation with this instrument. The Evaluative Criteria 
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developed by the Cooperative Study of Secondary-School 
1 
Standards says that "some schools have found it worth 
) 
while to include representation of the pupils, parents, 
community, and official board of control as participants 
in, or observers of, self-evaluation. Many schools have 
found it desirable to have teachers serve on committees 
for evaluation in areas other than the ones in which they 
are teaching." 
It is hoped that from these discussion groups new 
ideas will be gained, new procedures will be tried, and 
additional content material will be added to the variety 
of offerings in the Speech and Oral Language work in the 
elementary school. Constructive criticism, and intensive 
11 investigation of present teaching methods should bring 
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about more effective teaching in this area. 
As instructional methods are improved, continued 
revision of this instrument will be necessary, as to be 
really ef f ective, such criteria must be kept up to date. 
1. Cooperative Study of Secondary-School Standards, 
op. cit., p. 8. 
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Dear Mr. - ---------
16 Jones Road 
Weston, Mass. 
A group research project is being conducted at Boston 
University to develop Evaluative Criteria for elementary 
schools. This project is under the direction of Dr. James 
F. Baker who served as Research Assistant to the Coopera-
tive Study of Secondary-School Standards in developing the 
1950 edition of the Evaluative Criteria now being used in 
secondary schools throughout the country. 
One of the procedures which is planned is to have 
juries of interested and qualified persons criticize 
materials which will be prepared in tentative form by the 
research group. We hope that you will be willing to serve 
as a jury member to criticize materials in the area of 
oral language. 
As this is a non-profit venture with the main aim in 
view to develop materials which teachers may use in evalua-
ting their own educational endeavors, funds are not avail-
able for the professional services of jury members. Past 
experience in developing the secondary school instrument 
indicates that leaders in education will be glad to parti-
cipate in such a study on a voluntary basis. 
It is not expected that the time required of a member 
of the jury will be excessive. May we count on your co-
operation? A form is enclosed for your reply. 
Sincerely yours, 
(Mrs.) Allison Forshaug 
Research Group Member 
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EVALUATION RESEARCH PROJECT 
Your Name 
Street Address 
Town and State Address 
Dear (Your Name) .. . 
Date: __________________ ~l951 
The checks in the parentheses below indicate my 
status regarding the evaluation research project discussed 
in the letter accompanying this form. 
( ) 1. I will serve as a member of the national jury of 
experts in the work of developing Evaluative 
Or1~eria for elementary schools, insofar as 
those standards pertain to the area of oral 
language. 
( ) 2. I understand the service will require criticism 
of tentative materials for the field of oral 
language. 
( ) 3. I have access to a copy of the Evaluative Criteria 
1950 edition pertaining to secondary education 
which will give me an idea of the format and scope 
of a similar instrument for elementary schools. 
4. Comments: 
(Signed) 
(Official Position) 
(Street and Number) 
(City and State) 
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EVALUATION RES~RCa PROJECT 
Name and Title 
Street or Institutional Address 
Town or City and State Address 
Dear . • 
Street Address 
Town and State Address 
Date 
Thank you for accepting the invitation to serve on a 
jury to examine and criticize materials being developed 
to evaluate elementary education. Your cooperation is 
much appreciated. · 
Enclosed please find the first draft of materials 
submitted for your criticism. Please feel free to change, 
delete, or add to any of the material in this form. Your 
suggestions will be studied carefully and compared with 
criticisms received from other jury members. As soon as 
replies have been received from all members of the jury, 
a revision will be made and sent to you. 
Enclosed also is an outline indicating the sections 
now being developed. This outline is of course tentative 
but it may help you to see the materials on which you are 
working in relation to the entire Criteria. 
We do not want to seem to be rushing you, but early 
attention on your part will be helpful. We hope to re-
ceive your criticisms by ------------------------------. 
Very sincerely yours, 
Enclosures. Member Research Group. 
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Dear • • 
Your comments and suggestions concerning the 
elementary school evaluation blank (D-9, Oral 
Language) have been received and will be incorporated 
in a revision of this blank. The interest you have 
shown in this project and the suggestions you have 
volunteered are deeply appreciated. 
After all sections have been revised, a copy 
of the revision will be sent you by Dr. James F. 
Baker of Boston University. 
Thank you very much for your cooperation. 
Sincerely yours, 
Member of Research Group. 
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